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• To introduce teachers to a variety of strategies for selecting, adapting and using a 
range of resources, including multimodal and language arts materials, to promote 
the creative use of English in the senior secondary English Language classroom

• To explore effective strategies for designing learning activities and graded materials 
that support students of varying proficiency levels in analysing and appreciating 
creative elements in texts

• To involve teachers in hands-on activities on designing learning activities that help 
students engage with and respond to creative texts.

Workshop Objectives



• Overview of the role of creative use of English

• Selecting and adapting various language arts materials

• Designing learning activities and tasks that encourage exploration and 
interpretation of creative elements

• Designing learning activities and tasks for language experimentation and 
development of creativity and critical thinking skills

Workshop Agenda



Overview of the Role of Creative 
Use of English 



Promoting Creative Expression and Experimentation 
with English Language

❖ To add variety to the English Language curriculum, broaden students’ 

learning experiences and cater for diverse needs and interests

❖ To develop students’ language sensitivity, culture awareness, creativity 

and critical thinking skills

❖ To promote creative expression and experimentation with English 

through language arts

❖ To shift from learning the language to using the language to 

appreciating and creating the language while promoting self-directed 

learning



❖ The creative use of English is not an add-on/ a separate 

component, but an existing, integral part of the English 

Language curriculum

❖ Teachers should explicitly highlight and discuss the creative 

elements at the word and textual levels with students in 

various types of texts

What does creative use of English look like in the 
classroom?



What does creativity look like in the classroom?

Creativity brings in changes or transformations and is 
manifested in new ideas, acts or products. It emerges 
spontaneously or through deliberate processes of divergent 
and convergent thinking. It involves the integration of general 
or domain-specific knowledge for a meaningful purpose. (CDC, 
2017, A73)

Discover Transform Invent

Comprehension

Appreciation

Recreation

New perspective

Generation

Application



What does creativity look like in the classroom?

❖ To provide a creative and English-rich environment (e.g. displaying posters 
and students’ work involving the use of creative language) and opportunities 
for appreciating and evaluating each other’s creative ideas and work

❖ To provide a wide variety of learning experiences by exposing students to 
creative and imaginative texts, engaging them in solving real-life problems, 
arousing their interest in visual and performing arts […]

❖ To provide opportunities for students to produce creative work and research 
into topics of their own interest, set learning goals […]

❖ To facilitate students’ expression of ideas, views and feelings through 
various means (e.g. oral, written and performative tasks), provide 
opportunities for them to introduce or justify their work, and appreciate 
others’ creative work (CDC, 2017, A74-75)

Place Person Process Product



(1) Promoting Creative Expression and 
Experimentation with English Language



"For Sale: baby shoes, never worn"
- Attributed to Ernest Hemingway, though unverified

• Open to interpretation and encourages creativity; students will think about 
why

- Common Interpretations: infant loss, stillbirth, miscarriage etc. 
- Other interpretations: spare gift, misplaced items, too wealthy etc.

Six-word novels



Six-word novels
The concept:

• A complete narrative/story told in exactly 6 words.

• Although told only in 6 words, it often includes a beginning, middle 

(conflict, twists and turns, climax, punchline), and an end (resolution, cliff 

hangers, surprise ending)

• Often implies various possibilities 

Examples:

1. Already gone, yet her shadow remains.

2. He removed her mask; she left.



Activity 1. 
Consider version A vs B of two students’ six-word novel

Which shows more creative thinking? 
Which is more experimental?

A

1. I’m fairly intrigued but never 

again. 

2. Again, he said he’d leave 

tomorrow.

3. His departure provided her 

with freedom.

B

1. Curious. Do it! Broken. Never 

again?

2. “Tomorrow, I leave”, he said 

again.

3. He left and then she flew.



Six-word novels
Awareness of linguistic features:

Curious. Do it! Broken. Never again?

“Tomorrow, I leave”, he said again.

He left and then she flew.

Using punctuation to create pauses, 

emphasis, or dramatic effect.

Dialogue – with repetition

Using figurative language to convey 

deeper meaning.



Six-word novels
Awareness of linguistic features:

“Absolutely fine," she snapped, 

sarcasm dripping.

Would've, could've, should've.

Didn't, didn't, didn't.

Choice of attitude markers

Special sentence pattern and grammar, e.g. 

Parallel structure

Play with overall structure and visual elements

Summer To-Do List:

1. Eat.

2. Sleep.

3. Repeat.

How would you 

end this one?



Six-word novels
Short activity: 

• Create your own six-word novels.

In pairs or small groups:

1. Present your story aloud, using the appropriate tone. 

2. Encourage your classmates to share their feelings or interpretations of 

the story. 

3. Discuss the main idea and language features related to your story.

• Feel free to share other brief creative tasks you've attempted in class.



Six-word novel class activity

Whole class:

Quick chat – ask students to think 

aloud and establish the essential 

features of a 'story'. 

In small groups or pairs:

Ask students to decide which of the 

following would be considered a story and 

why:

1. I go to school on foot.

2. Three strangers; best friends by 

graduation.

3. I got soaked by the rain.

4. Right thumb injury makes left-handed 

painter.



Six-word novels

A few examples from S.4 students:

• "Study hard, pass exams, achieve dreams.”

• "Family dinner, laughter, love; forever together."

• "School projects, deadlines; stress and success.”

• “Born to experience, not to suffer.”

• "Midterms pass, stress remains; keep trying.”

• “Different levels, different targets. Not me.”

• “Bike, bus, taxi, Tesla, helicopter. Coffin.”

What might a 15/16-

year-old be referring 

to?



Six-word novels

Pedagogical values of the six-word novel:

• Develops precise diction and concise expression (every word counts!)

• Facilitates critical analysis of literary elements 

• Encourages observational and imaginative thinking



(2) Enriching and Extending Students’ 
Language Learning Experiences



Task-Based Sequence (e.g., For a Poem)



• What pre-text activities, while-text activities and post-text activities would 
you design when you introduce this poem to your students?

Activity

• Activate

• Predict

• Build 
readiness

Pre-

• Guide 
engagement

• Notice 
language

• Form initial 
response

While-
• Interpret

• Analyse

• Respond 
creatively

Post-



Learning Progression in Action

Personal connection

(Pre-text activities)

Textual understanding

(While-text activities)

Interpretation and 
analysis

(Post-text activities)

Creative response

(Post-text activities)



Debrief

• This activity illustrates how the task-based language learning and teaching 
activity sequences (pre-, while- and post-text) can be used to deepen 
engagement (multiple levels of engagement).



Comparing Across Text Types

• Theme: Love and missing someone

• Texts:
1. Poem
2. Prose
3. Poetry reading

Please exercise caution when going through 
texts about grief and loss so as not to 

unintentionally provoke distress in students



Debrief

• This activity illustrates how language 
arts materials extend learning by 
exposing students to varied registers, 
text types and modes of expression.



(3) Cultivating Students’ Language 
Sensitivity and Cultural Awareness, as 
well as Creativity and Critical Thinking 

Skills



Language Sensitivity and Cultural Awareness



Uncovering Implicit Values and Perspectives

Explicit message (literal 
level)

Implicit messages 
(values and attitudes)

How meaning is 
conveyed (techniques)

Alternative perspectives 
(critical thinking)



Debrief

• Creative use of English can cultivate students’ language sensitivity and 
cultural awareness, as well as creativity and critical thinking skills.

✓ Develop students’ sensitivity to figurative language, stylistic choices, implicit 
meanings, values and attitudes

✓ Encourage multiple interpretations, personal and cultural connections and 
evaluative and critical responses to texts and media



Selecting and Adapting Various 
Language Arts Materials



Materials Selection and Adaptation

• What factors should you consider when selecting and adapting various 
language arts materials?



Appropriateness 
of content

Cultural load
Maturity of 

students

Linguistic density Pace Clarity

Balancing accessibility, challenge, local relevance and 

global perspectives



Possible Pedagogical Strategies

Adapting the same text for 
different levels through 
excerpting, annotation, 

visual or audio support, etc.

Using multimodal texts (e.g., 
films, visuals, sound, 

performance) to lower entry 
barriers for less proficient 
students, and also extend 

interpretive depth for more 
advanced learners

Involving students in text 
selection, sharing 

recommendations and 
personal responses



Example:
Adapting Traditional Creative Texts

The sample text (a poem) may touch on religious 
issues. The purpose of using this example is simply 

to demonstrate how to grade tasks to make the text 
accessible to students of diverse ability levels.



Discussion

• What support would you provide to learners of different proficiency levels?

a) Less advanced learners (high support)

b) More advanced learners (low support, high challenge)



Grade the Task, NOT the Text

Less Advanced Learners

(High Support)

• Selective glossing (key 
words only)

• Visual + multimodal support

• Chunking the poem

• Guided questions 
(scaffolded)

More Advanced Learners

(Low Support, High 
Challenge)

• Minimal glossing

• Close language analysis

• Higher-order questions

• Critical and philosophical 
extension

• Creative transformation



Debrief

• When we adapt a text, we are not making it simpler. We are making it more 
“digestible”.

• The mystery, the ambiguity, the richness, etc. must remain. That is where 
real language learning happens.



Selecting and Adapting Various Texts

Materials selection and adaptation from:

• Print and non-print materials including excerpts of sitcom, poem, and 

food review for fun and engaging activities

➢ Different activities for students to build their awareness in different 

features: sensory language, alliteration, onomatopoeia, descriptive 

words, action verbs



Memes - Understanding English wordplay 

• A literary technique that utilizes words or phrases for humour or irony

• Constructed through different techniques including similar sounding 

words/phrases, metaphoric vs literal (mis)interpretation, inherent double 

meaning of words

• May require understanding of a context or background knowledge

• Typically brief, may require more thought



Debrief

• Fosters 21st century literacy and creativity skills

• Students can make connections with their daily life encounters to 

appreciate and create their own memes 

• Enhances vocabulary and language retention



Selecting and Adapting Various Texts

Example Unit:

Cultural Exploration

Focus: Describing Food

1. Lead-in activity:

Sharing with classmates through 

brainstorming questions regarding their 

favourite food. 

How would they describe it? 

What does it look like?

What does it taste like?

What does it smell like?

What does it sound like?

What does it feel like? 



Selecting and Adapting Various Texts

Utilizing a Sitcom Excerpt:

• Arouse students’ interest through a multi-modal text

• Provide guiding questions to students 

• Provide differentiated tasks depending on student levels (replay video, 

provide transcript, pre-teach vocabulary etc.)



Multimodal texts
Blurb Writing

● Focusing on writing the 

caption utilizing various 

language features to 

complement the image



Debrief

● Text adaption from various sources allows for cultural and relevance and 

engagement.

● Students gain a breadth of experience when exposed to diverse text 

types.

● The brevity and complexity of the task/text can be altered and tailored 

to students’ abilities to manage for cognitive load.

● Multimodal texts allow students to decode meaning from a combination 

of visual, spatial, and textual cues.



Designing Learning Activities and 
Tasks that Encourage Exploration 

and Interpretation of Creative 
Elements



Suggested Pedagogical Sequence

Noticing Explaining
Evaluating 

effects



Task

• Design three tiers of questions that guide students from noticing to 
evaluating based on the short film:

a) Tier 1: Questions that help students identify creative elements

b) Tier 2: Questions that help students explain how effects are created

c) Tier 3: Questions that help students evaluate effects and make judgements



Discussion and Reflection

• How can we scaffold students from concrete noticing to abstract 
evaluation?

Stage 1 (Noticing: 
very concrete)

•What is the boy 
doing?

•What does the 
puppy do?

•What changes at 
the end?

Stage 2 (Bridge: 
guided explaining)

•Use prompts like: 
How does ___ 
show ___?

•How does the 
puppy’s behaviour
show its attitude?

•How do the boy’s 
actions show his 
feelings?

Stage 3 (Supported 
evaluation)

•Use prompts like: 
Do you think ___ is 
important? Why?

•Do you think the 
boy changes? 
Why?

•What lesson does 
the film teach?



Debrief

• Text complexity ≠ language difficulty only, but also conceptual depth

• Moving from noticing → explaining → evaluating is a powerful pedagogical 
sequence for films because students must learn to “read” not just words, but 
images, sound and silence.

• Scaffolding is not about simplifying thinking. It is about sequencing thinking.

• Differentiation is not giving different texts. It is giving different ways into the 
same thinking process.



Reverse Poetry

A poem which has one meaning read top to 
bottom (generally pessimistic) and has an 

opposite meaning read backwards.

A poem which has one meaning read top to 

bottom (generally pessimistic) and has an 

opposite meaning read backwards.

Promoting positive values



Values in Reverse Poetry

• Application in daily topics 

• Reading from different perspectives

• Contextualized grammar teaching (e.g., sentence structures, 

connectives)

• Synonyms and antonyms

• Reading aloud → prosodic features

• Promotion of positive thinking and values education



Designing Learning Activities and 
Tasks for Language 

Experimentation and 
Development of Creativity and 

Critical Thinking Skills



Framework 1: For Descriptive Writing

• Goal: To move students away from simple adjectives (e.g., “The room was 
scary”) toward vivid, atmospheric imagery

•Give students a plain 
“base sentence” (e.g., 
The old house was 
empty.)

Anchor

•Students fill in a 5-senses 
grid, but with a mood 
constraint (e.g., “Make it 
feel lonely” or “Make it 
feel peaceful”)

Grid
•Use the grid to rewrite 
the base sentence into a 
descriptive paragraph

Transformation



Available resources developed by EDB

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/Creative-Eng/20220505_7_Sensory%20Language_PDF.pdf

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/Creative-Eng/20220505_7_Sensory%20Language_PDF.pdf


Available resources developed by EDB



https://emm.edcity.hk/media/Creative+Use+of+English%3A+Write+with+All+Senses+%28English+subtitles+available%29/1_xihlpo4s/172368862

https://emm.edcity.hk/media/Creative+Use+of+English%3A+Write+with+All+Senses+%28English+subtitles+available%29/1_xihlpo4s/172368862


https://emm.edcity.hk/media/Creative+Use+of+English%3A+Give+Your+Story+an+Engaging+Opening+and+Ending+%28English+subtitles+available%29/1_rk2mti9o

https://emm.edcity.hk/media/Creative+Use+of+English%3A+Give+Your+Story+an+Engaging+Opening+and+Ending+%28English+subtitles+available%29/1_rk2mti9o


https://emm.edcity.hk/media/Creative+Use+of+English%3A+Spice+up+Your+Writing+with+Figures+of+Speech+%28English+subtitles+available%29/1_w6oicivb

https://emm.edcity.hk/media/Creative+Use+of+English%3A+Spice+up+Your+Writing+with+Figures+of+Speech+%28English+subtitles+available%29/1_w6oicivb


https://emm.edcity.hk/media/%22Developing+Students+Listening+and+Viewing+Skills%22+Video+Series%3A++Survival+%28English+subtitles+available%29/1_uv2e27ps

https://emm.edcity.hk/media/%22Developing+Students+Listening+and+Viewing+Skills%22+Video+Series%3A++Survival+%28English+subtitles+available%29/1_uv2e27ps


https://emm.edcity.hk/media/SOW+Motivational+Talk+Videos+%E2%80%93+Winning+Entries+%28JIANG+Ruyi%2C+Lucy+%7C+Senior+Secondary%29+%28English+subtitles+available%29/1_v4ytd9ai

https://emm.edcity.hk/media/SOW+Motivational+Talk+Videos+%E2%80%93+Winning+Entries+%28JIANG+Ruyi%2C+Lucy+%7C+Senior+Secondary%29+%28English+subtitles+available%29/1_v4ytd9ai


Framework 2: For Character and Voice

• Goal: To develop critical thinking by exploring “untold” stories and 
experimenting with different registers and tones

Stimulus

• Use a scene from a film 
or a poem

Silent Character

• Identify a character or 
object that does not 
speak in the original 
text

The "Voice Box" 
Framework

• Who am I? (Define the 
persona)

• What do I see that 
others do not? (Unique 
observation)

• What is my secret? 
(Implicit 
meaning/Value)

Writing

• Write a 100-word 
internal monologue 
using first-person “I”



Framework 3: For Stylistic Experimentation

• Goal: To help students experiment with rhythm, repetition and structure by 
using a “mentor text” as a skeleton

The Mentor Text

• Use a poem with a 
strong, repetitive 
structure

Deconstruction

• Identify the “Creative 
DNA”

• Line 1 & 2: [Subject] + 
[Verb/Adjective] + 
[Setting]

• Line 3 & 4: [Question 
about creation/origin]

Substitution

• Students choose a 
modern version

Draft

• Smartphone, 
Smartphone, glowing 
blue,

• In the pockets of the 
youth;

• What digital hand or 
mind,

• Could build your screen 
so bright and blind?



Persuasive Writing

• In a school campaign, students are not just “writing”. They are creating an 
impact → Apply creativity to real-world problems

Reducing 
plastic waste

A series of slogans for 
posters around the 

school

A social media post 
written from the 

perspective of the 
object (e.g., a plastic 

bottle) to be shared on 
the school’s Instagram

A 1-minute campaign 
speech to be delivered 

during morning 
assembly

Task: What learning 
activities would you design 

to get your learners to 
produce these 3 texts?



Debrief
• Creativity and creative use of English can be scaffolded (e.g., sensory grids and 

rhetorical structures)

• Experimenting with voice and register (e.g., use metaphors and similes to create an 
emotional, internal world; use puns, alliteration and the “Power of Three” to create 
an impact)

• Move beyond simply language accuracy. Encourage students to experiment with 
imagery, voice, perspective, etc. We are doing more than teaching English. We are 
teaching them to observe their world and to be architects of their own messages.



Conclusion
Reframing the Curriculum
Broadening Horizons: Encouraging students to engage with a wider range of literature and media, 
moving beyond the narrow scope of exam-focused text types.

Engaging with Authentic Language
Creative Awareness: Cultivating a "noticing" mindset where students can identify and appreciate 
creative language in real-world, everyday contexts.
Diverse Exposure: Maximizing student immersion by weaving multiple genres directly into the core 
curriculum rather than treating them as optional add-ons.

Inspiring Student Growth
Igniting Interest: Using a rich variety of stimulating materials to spark curiosity and inspire students 
to experiment with their own writing.
Purposeful Integration: Leveraging the unique potential of different text types to create a more 
dynamic and holistic learning experience.



Thank you!
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